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I. Introduction

All speech can be seen as a variety of ‘social action’, such as greetings, promises,
questions or declarations, etc. Labov (1970) says that there are “rules of interpretation
which relate what is said to what is done” and it is upon the presupposition of
these rules that any given dialogue can be considered coherent or incoherent. The
linguistic term for this intention or force of an utterance is speech act (also known
variously as ‘illocutionary act’, ‘dialogue act’, ‘discourse act’ or ‘speech function’
according to the person giving the definition). Kasper (1997) states that instead of
the common term ‘speech act’a more accurate term might be ‘communicative action’
because this term includes spoken, written, silent, or non-verbal (such as facial
expressions and gestures) attempts at communication.

Speech acts are what we do with words and statements. Speech acts usually
include the following types of utterances: requests, apologizing, compliments,
responding to compliments, refusals, complaints, promises, expressions of gratitude,
greetings, invitations, etc.

“Words can mean more - or something other - than what they say. Their interpretation
depends on a multiplicity of factors, including familiarity with the context, intonational
cues and cultural assumptions. The same phrase may have different meanings on
different occasions, and the same intention may be expressed by different linguistic
means” (Blum-Kulka, 1997).

As stated above, the speech act often means more than the actual words spoken.
There are three components of a speech act: 1) locution - what the speaker actually
says, 2) illocution - what the speaker really means to say, even though the actual
spoken words may have a different meaning, and 3) perlocution - the effect of the
speaker’s utterance on the hearer.

An illustration of these three components of a speech act might be: 1) locution -
“Boy, it’s sure hot in this room.” 2) illocution - “I would like you to open the
window.” 3) perlocution - If the person spoken to has a high enough level of
pragmatic competence to understand that the hint given in the locution is in fact a
request to open the window and if the same person has a reasonable sociopragmatic
- appropriate behavior and social values - level, the window will be opened for the



speaker.

It is thus that two apparently unconnected sentences, lacking in cohesion from the
point of view of explicit indicators, may still be interpreted as a coherent piece of
conversation. “There is no real need to concern oneself with the speaker’s intention
because interaction proceeds according to the listener’s interpretation of the force of
an utterance” (Coulthard, 1985). Widdowson (1978) argues that it is only by analyzing
each part of the dialogue and extracting the action which each is performing within
the dialogue, that it is possible to accept this conversation as coherent. Because
utterances can often be understood in more than one way, there is no real guarantee
that your hearer will pick the meaning you intended to convey. This phenomenon is
sometimes even exploited by a speaker to communicate different messages to
different people by means of a single utterance. For instance, in the above example,
if person “A” says “Boy, it’s sure hot in this room” person “B” may interpret it as
“T would like you to open the window” but person “C” might understand it to mean
“T would like something cold to drink.”

Searle (1969) identified five illocutionary/perlocutionary points:

1) Assertives: statements may be judged true or false because they aim to describe
a state of affairs in the world.

2) Directives: statements attempt to make the other person's actions fit the
propositional content.

3) Commissives: statements which commit the speaker to a course of action as
described by the propositional content.

4) Expressives: statements that express the “sincerity condition of the speech act”.

5) Declaratives: statements that attempt to change the world by ‘representing it as
having been changed.”

Davidson (1974) suggests that people can only understand language that expresses
similar underlying conceptual schemes to those that they themselves share. Sperber
and Wilson (1995:158), who claim that every utterance comes with a presumption of
its own optimal relevance for the listener, seem to agree with Davidson.

John Locke, in his An Essay Concerning Human Understanding (1689), expresses
the idea of the commonality of language understanding in its most uncompromising
form. “Unless a man’s words excite the same ideas in the hearer which he makes
them stand for in speaking he does not speak intelligibly” (pp.262). Locke pointed
out that, “since different individuals had different experiences, they used and
understood words in different ways” (pp.300). He also realized that, as our ideas
increase in complexity and abstraction, it becomes harder for the intended meaning
of a speaker’s utterance (which might not even be completely clear to the speaker
himself) to be deciphered in precisely the same way by the hearer.

“Some utterances bear little surface resemblance to their underlying illocutionary



force. Despite the emphasis on language function, speech act theory deals less with
actual utterances than with utterance types, and less with the ways speakers and
hearers actually build upon inferences in conversation than with the sort of
knowledge that they can be presumed to bring to an interaction. Language can do
things - can perform acts - because people share constitutive rules that create the
acts and allow them to label utterances as particular kinds of acts. These rules are
part of linguistic competence, even though they draw upon knowledge about social
obligations, institutions, identities), as well as knowledge about the grammar of the
language” (Schiffrin, 1994). Bachman (1990, cited in Kasper, 1997) says that ‘language
competence’ comprises ‘organizational competence’ and ‘pragmatic competence.’
Whereas organizational competence refers to grammatical and discourse competence,
pragmatical competence refers to ‘knowledge of communitive action and how to carry
it out’.

Formerly most Japanese started their formal education in the study of English
(L2) in the seventh grade, but now almost every Japanese person begins to learn
English in their fourth grade of elementary school. Many start English study at an
even earlier age through private lessons or attendance at a juku (cram school).
Some are able to master the required knowledge and techniques to achieve a high
level of fluency in both written and spoken English. But this number is very small
when one considers that practically every Japanese that is able to graduate from
high school has been exposed to English instruction for at least six years, and that
an overwhelming percentage cannot communicate even the most simple speech acts.
In addition to their six years of formal studies, most of the people who have
graduated from high school have been exposed to movies and music in the original
English and many, although not all, have had classmates who were exchange
students from English-speaking countries, have had native English speaking (NS)
teachers who are in Japan as AETs (Assistant English Teachers), or have traveled
abroad and, as non-native speakers (NNSs) of English, who have Japanese as their
the (L1), have traveled to countries where English may not be the first language but
is used as the international language for communication and some have been exposed
to natural situations in which English is the mother tongue (L1) such as an
American military base located in Japan.

Furthermore “H’s interpretation of S’s behaviour may be said to determine what
S’s behaviour counts as at that point of time in the ongoing conversation: this allows of
the possibility of course that S may self - correct, i. e., the hearer-knows-best principle
may be applied sequentially” (Edmondson, 1981). Yet the vast majority of the Japanese
population cannot express what they want to say and cannot understand even the
simplest oral discourse when they are in a situation that requires the use of English.
Blum-Kalka (1997) says, “from the native speakers’ point of view, a different way of
speaking pragmatically is rarely recognized and treated positively as a mark of



culture, being viewed instead frequently in a negative vein.”
II. Aims

This paper will attempt to ascertain how well Japanese English students in a four-
year college program can respond in appropriate ways in English when complimented
by a NS of English. For this research an appropriate response was considered to be
one that NSs themselves would actually use when paid a compliment. Complimenting,
and additionally the following compliment response, is considered to involve
praiseworthy events that are then made into praiseworthy occasions. “Compliments
differ from thanks in that thanks require that the addressee’s preceding action be
beneficial to the speaker; compliments refer to addressee-related events, which do not
need to be beneficial at anybody in particular” (Bergman and Kasper, 1993).

Three questionnaires were given to fifty students, all of which were studying at a
private university in Chiba Prefecture, Japan. At this university these students were
studying in the three departments of the business faculty which offers degrees in
economics, business management, and commerce. In each department there are ten
classes of about twenty to thirty students each in the first and second years. For
these students, two years of a foreign language are required. Each student can
choose one of four second languages offered to study. These students study freshman
or sophomore conversation, oral communication, writing, and/or advanced conversation
classes..

. The experiment

Although Rose (1994) has pointed out that production questionnaires may be
culturally biased, a written production task (WPT) was designed with eight scenarios
in which a Japanese student is confronted by a NS of English. Sometimes called
DCT, (Discourse Completion Task), it is a written questionnaire that includes a brief
scenario, followed by a short dialogue with an empty place for the response for the
speech act under study. The subjects were asked to write out what they think is the
appropriate answer (Kasper and Dahl 1991). Special consideration was given to
insure that the eight scenarios were, in fact, situations that the subjects would be
liable to encounter in their reallive environment. Eisenstein and Bodman (1986)
report that after one of their DCTs was completed, they found that “some of [the]
native and non-native subjects indicated that they had had no previous experience
with some of the situations.” Therefore to insure that the scenarios were ones that
were likely to be encountered by Japanese university English students, several
informants, both NSs and NNSs, were asked before the questionnaire was given to
the students to comment on the probability of their actually facing these encounters.



As it is always best to use more than one research method in gathering data in
order to minimize data collection flaws, a method of triangulation, that is, three
different methods aiming for the same results, was employed in this research. The
students were tested cross-sectionally three times by a questionnaire. The subjects
were tested to see if they could respond in appropriate English to a compliment paid
to them by a NS of English. Kasper and Schmidt (1996) stated that even though in
studies where the lowest proficiency group is called “beginners, they are often able
to fill in the DCT questions in the target language. In this paper the questions were
stated in both L1 and L2 to eliminate any doubt about the scenarios. ‘It is
important to note that what is considered appropriate in one context or culture may
not be appropriate in another” (Rose, 1999).

The first was a consciousness-raising (CR) task asking for the students to
evaluate their confidence in responding to compliments in English. The purpose of
this task was not only to get the students themselves to comment on their
confidence, but to also make them think about possible responses that they might
make in the given situations. Ellis (1992) states that CR is essentially concept-
forming, in orientation, practice is behavioral and to help the learner to perform a
structure involves “repeated production” to achieve fluency. Ellis (1992) also points
out that the acquisition of implicit knowledge involves three processes:

(1) noticing (ie. the learner becomes conscious
of the presence of a linguistic feature in the
input, whereas previously she had ignored it).

(2) comparing (ie. the learner compares the
linguistic feature noticed in the input with
her own mental grammar, registering to what
extent there is a ‘gap’ between the input and
her grammar).

(3) integrating (i.e. the learner integrates a
representation of the new linguistic feature
into her mental grammar).

Although it is assumed by the researcher that all of the students have studied this
type of response somewhere in their previous studies of English, it is unknown
whether any of them have responded to compliments in real life situations. In order
to implement the ideas of Ellis as stated above, three questionnaires were prepared
for the students to give their answers. These three papers were based on ideas
presented by Dr. Kenneth Rose in the Distinguished Lectures Series presented at
Temple University Japan in November, 1997.

The students were given a paper both in English and in Japanese describing the
eight scenarios. They were asked to rate on a scale of one to five, with five being



the best, the confidence they had in being able to respond appropriately to the
compliment in English in each of the eight scenarios.

Next, on a second paper listing the same eight scenarios the students were asked
to write out, in English, what they thought was an appropriate response to the
compliment paid to them. The researcher gave no instructions to the students
regarding social distance or social dominance in the eight scenarios, assuming that as
young adults they would have the ability to recognize these factors themselves. However,
instructions were given that a ‘no response’ or ‘opting out’ answer was acceptable.
Rose and Ono (1995) warn “the DCT format (without explicit instructions indicating
the possibility of opting out) may force participants to provide responses that are not
representative of actual interaction, thus calling into question any data obtained in
the process.”

On the third paper, the students were given the same eight scenarios, but the
answers were provided in the form of multiple choice, with four answers in each
scenario from the types listed below. The students were then asked to choose which
multiple choice answer was the most appropriate for the given scenario. The answers
were listed both in order and randomly to discourage the students from thinking
(A) was the best or (D) was the worst answer, with the exception of the first
response answer, which in every case was the simple “Thank you” or “Nothing.”
Following the guidelines proposed by Miles (1994) the compliment responses were
arranged into eight different forms:

1) acceptance

2) agreement

3) disagreement

4) self-praise avoidance

5) return compliment

6) comment history

7) non-verbal response (includes a smile, laughter,
shrug, nod, gesture, ummm, etc.)

8) no response.

Then the answers from the questionnaires were compared. Consideration was
given to the confidence level expressed by each student and his/her actual ability to
respond appropriately to the compliment. Special emphasis was paid to two points:
1) Were the students really able to respond in an appropriate manner? and 2) Were
the students who had little or no confidence able to respond better than they had
expected? Also considered was the range of answers from the paper in which they
wrote out their answers to the paper in which they circled one of the multiple
choices: did the students choose basically the same response that they themselves
had given when they wrote out the answers, or did they opt for a different form of



response, given a choice? One point that needs to be considered in more detail is
why they answered the way they did. Was it because they truly appreciated the
compliment, or was it because they felt “embarrassment, indebtedness, and/or
obligation” (Miles, 1994) towards the complimenter?

In order to get authentic NS responses to the same situations, seventeen native
speakers of English were asked to answer exactly the same eight scenarios as the
students, but only on the second questionnaire and also were compared to a similar
research project undertaken in 1997 (Elliott, 1998). The answers of the NSs on the
second paper were compared to the answers of the Japanese university English
students. The native speakers were of several nationalities: American (9), Canadian
(4), British (3), and Czech Republic (1). The ages of the NSs ranged from the late
20’s to the mid 60’s. All were teaching in Japan at the university level, and all held
at least a BA with more than half holding a MA, or then working towards their MA.
Even given the divergent cultural backgrounds of the NSs and their different norms
for appropriate compliment responses, this is an important comparison because many
NSs of English do not rely on rules, but on intuition, when responding in English
(see Rose 1996; Yamazaki 1997; Rose 1999). All of the NSs were instructed to use
their native intuitions and that their reactions in responses for a scenario in the
multiple choice paper were acceptable. They were instructed to mark the response
that they felt was the most appropriate.

V. The results.

A: Confidence in answering

A look at Questionnaire 1 shows that overall the Japanese English students were
confident in responding to the compliments, but did not think that they could do it
well. Looking in more detail shows that in all five scenarios at least 31 of the 50
students answered C: I can respond, but not very well. In all scenarios only one or
two students answered A: I can give a good response that is about the same as a
native speaker. At least six students answered D: I don’t know how to respond.
Therefore we have to conclude that the students do not have much confidence in
being able to respond to a compliment in English.

B: Making an answer on your own

For Scenario 1 four NSs and 16 NNSs answered “Thank you” and five NSs and 17
NNSs answered “Thanks, but I'm not good.” The only other response with a
significant response rate was “Thank you. I always practice” given by 12 NNSs but
no NSs. In spite of this it appears that for this scenario NNSs answer almost the
same as NSs.

For Scenario 2 seven NSs and 17 NNSs answered “Thanks” and then added some



details while all other responses were very similar, such as “Thanks, I like it too,”
“Thanks, I like yours too,” or “How nice of you. Thank you.” We must conclude that
for this scenario too that NNSs and NSs respond almost identically.

In Scenario 3 11 NNSs gave a simple answer “Thank you,” “T don’t think so,” or
no answer at all. All other NNSs and all NSs made some comment, such as “Thanks,
I’ve been playing for several years” (most common response), “Yeah, well wait until
the game ends,” “Beginner’s luck,” or “Thank you, you’re not bad yourself.” This
shows that 22% of the NNSs were not able to answer as well as the NSs, but on the
other hand, 78% of them could.

For Scenario 4 most NSs answered “It was a simple meal” but no NNS gave this
answer. The most common NNS answer was with 16 people saying “I’'ll teach you
to cook” but no NS said this. Another 12 NNSs said “Thank you, but you can cook
too.” Only one NS gave this answer. We have to conclude that NNSs are more direct
and blunt in answering this compliment while NSs were more deferring and meek.

In Scenario 5 there was a very wide variety of answers by both NSs and NNSs.
The most common answer, with eight NNSs and 2 NSs, was simply “Thanks.” Ten
NNSs answered “Practice makes perfect” but only one NS gave this answer. The
results show that for both groups of people there is really no one common response
and that the NNSs could respond as equally well as their NNS counterparts.

C: Choosing a multiple choice answer

For Scenario 1 twelve NNSs answered “Thanks” and all others gave one of the
other three answers which all expressed doubt as to their self-confidence in saying
they could speak English well. This corresponds very nearly to their responses on
the first two questionnaires.

In Scenario 2 31 NNSs answered “Thanks, I like yours too. It’s nice.” Eleven NNSs
gave “Thanks, I bought it at XXX Store.” This shows almost the same results as
Questionnaire 2 that they are able to respond well

Scenario 3 shows that 24 NNSs said “It is just beginner’s luck” which is a much
larger percentage than the answers given in the other questionnaires. Eight people
responded by saying thanks and then adding some details. So about 50% of the
students are hesitant to admit being a good player which compares favorably with
the majority of NSs who said “Wait until the game is over.”

For Scenario 4 26 NNSs responded “I’'m glad you like it” and 13 others said
“Thanks, I love cooking.” These two answers show confidence in their own cooking
which is in contrast to most of the NSs who said it was just a simple meal.

Scenario 5 shows 21 NNSs answering “Don’t mention it. Glad I could help.” The
other 29 students were pretty evenly split in giving one of the other three answers.
We have to conclude that on their own, NNSs were not able to give a common
answer, just as the NSs were not able to either, but given a choice of answers, 42%



of them agreed on a common answer.
V. Conclusions

From this study and previous studies (Elliott 1998; Elliott 2004; Elliott 2009) we
can see that generally Japanese students are just as capable of giving an acceptable
response to a compliment in English as native speakers are and in some instants are
even able to do so while expressing more self-confidence than the native speakers.

On reflection it might have been better to have had the native speakers answer
all three of the questionnaires to get a more accurate reading to compare the two
groups of responders. Also the native speakers included only 17 university teachers.
More research should be carried out including the responses of less educated native
speakers and those in other occupations outside the field of education. One final point
is that all 17 of the native speakers in this research have lived in Japan a minimum
of seven years with several having been in Japan over 20 years. Research should be
conducted using native speakers who have not been exposed to the Japanese
environment to see if their responses would be the same or if the foreign environment
affects how they respond.
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Questionnaire 1 (Used by Native Speakers)

Name Nationality

Would you please help me? I’'m writing a paper that will compare the ability of
Japanese university students to native speakers of English to respond to a
compliment. Would you please write what you might answer in the following
scenarios and either hand it to me, email it to me, or put it in my CUC mail box?
Thanks in advance. Elliott

Scenario #1

A stranger follows you into an elevator. You ask in Japanese, “What floor?” The
stranger says the floor number and then adds, “Your Japanese is very good.” What
do you answer?

Scenario #2
You are wearing a new shirt/blouse for the first time. An acquaintance says, “Oh,
that’s a beautiful shirt/blouse. I really like it.” What do you answer?

Scenario #3

You play tennis with a friend for the first time and you easily win the first point.
Your friend says, “Wow, you’re a good tennis player. You’re much better than I
am.” What do you answer?

Scenario #4

You invite a friend to your house for lunch. You fry some hamburgers, make some
vegetable soup, and prepare a simple salad. After eating, your friend says, “That was
really good. I wish I could cook too. You're really a good cook.” What do you say?

Scenario #5

You are in a car and your friend is driving but he/she gets lost and doesn’t know
which street to take. You look at a road map and correctly tell your friend how to
get to the destination. Upon arrival your friend says, “Thanks a lot. I’d never have
made it without your help. I wish I could read a map as well as you can.” What do
you say”?



For Japanese Students:
Questionnaire 1

Name I Level

Scenario #1
A stranger follows you into an elevator. You ask in English, “What floor?” The
stranger says the floor number and then adds, “Your English is very good.” What do
you answer? Circle one of the following:
A 1 can give a good response that is about the same as a native speaker.
B: I can give a good response, but not as well as a native speaker.
C: I can respond, but not very well
D: I don’t know how to respond.

YUK #1
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Scenario #2
You are wearing a new shirt/blouse for the first time. An acquaintance says, “Oh,
that’s a beautiful shirt/blouse. I really like it.” What do you answer? Circle one of
the following:
A I can give a good response that is about the same as a native speaker.
B: I can give a good response, but not as well as a native speaker.
C: I can respond, but not very well.
D: I don’t know how to respond.

YU F #2
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D: EYEZTVWLRDbRL W,



Scenario #3
You play tennis with a friend for the first time and you easily win the first point.
Your friend says, “Wow, you're a good tennis player. You're much better than I
am.” What do you answer? Circle one of the following:
> I can give a good response that is about the same as a native speaker.
. I can give a good response, but not as well as a native speaker.
. I can respond, but not very well
: I don’t know how to respond.

Oowe
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Scenario #4

You invite a friend to your house for lunch. You fry some hamburgers, make some
vegetable soup, and prepare a simple salad. After eating, your friend says, “That was
really good. I wish I could cook too. You're really a good cook.” What do you say?
Circle one of the following:
A 1 can give a good response that is about the same as a native speaker.
B: I can give a good response, but not as well as a native speaker.
C: I can respond, but not very well
D: I don’t know how to respond.

YU #4
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Scenario #5

You are in a car and your friend is driving but he/she gets lost and doesn’t know
which street to take. You look at a road map and correctly tell your friend how to
get to the destination. Upon arrival your friend says, “Thanks a lot. I’d never have
made it without your help. I wish I could read a map as well as you can.” What do
you say? Circle one of the following:
A 1 can give a good response that is about the same as a native speaker.
B: I can give a good response, but not as well as a native speaker.
C: I can respond, but not very well
D: I don’t know how to respond.

vFUF #5

HRIIENDOERET LTS TOETURAINEICRNE Lz A3 %R
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A T4 TAE— A — LIRIFRERICIELCE A ON D,
PIELLBZEZAONEDNAA T AT A=A —121d% 5,
BB EIITELN) FLE ANV,
D EIBZTVWLRDbRS R,

o Ow e

Questionnaire 2

Name B Level

Scenario #1

A stranger follows you into an elevator. You ask in English, “what floor?” The
stranger says the floor number and then adds, “Your English is very good.” What do
you answer?
YUK #1

WRHHD AN T L RXR—=F =2 TEF Lo HARTIFIEFET [IRETIH? ] LEE
T L7z MTFRERBEEER [WEEPBLEFTIA] LEVE L. B2 EIEFEZETI?

Scenario #2

You are wearing a new shirt/blouse for the first time. An acquaintance says, “Oh,
that’s a beautiful shirt/blouse. I really like it.” What do you answer?
YFUF #2

HRBEH LT Y/ TIIRAERNDTETCNE T, HADN [Eln Y/ 7T
AR, §TWERL ] EFVFE Lz HRIFEIEZEFTN?



Scenario #3

You play tennis with a friend for the first time and you easily win the first point.
Your friend says, “Wow, you're a good tennis player. You're much better than I
am.” What do you answer?
YFUT #3

HRIZEIENENDTT =A% L, BHIZ—mERLE L7z KA [T A2 EF-72
o REDT oL LEFRI] E5VE L HRIIFIEIEZTEIN?

Scenario #4

You invite a friend to your house for lunch. You fry some hamburgers, make some
vegetable soup, and prepare a simple salad. After eating, your friend says, “That was
really good. I wish I could cook too. You're really a good cook.” What do you say?
YFUF #4

BRI RANETACICHCTEEEZ T E) LE Lo NUN—FEHEX—T L
By 5 EHLE L, BRICKADNR [LoThbBW Lol ALEHAETESL LI
Y72, HhIIFESTORMETER] EEVFE L, LI EIEZETH?

Scenario #5

You are in a car and your friend is driving but he/she gets lost and doesn’t know
which street to take. You look at a road map and correctly tell your friend how to
get to the destination. Upon arrival your friend says, “Thanks a lot. I’d never have
made it without your help. I wish I could read a map as well as you can.” What do
you say’?
VF ) F#5

BRI RKANDOEET HZHIIHE > TOETARADPEICEKNE Lz, Ha/zidHz R
TIELWHNZ#Z T Lze HIHIZHEDPWARDBLKAD [KBIZHOBEH, HRizD
BiiF 232 i3 iud 7280 o S TELRDP o720 R7-OLHICHHAFHD L LHITRD
on] EEwE L7,

BRI EIERT TN



Questionnaire 3

Name JkR Level

Please circle one of the four answers that native speakers have chosen.
IAT A TAE =D —DBATZ A DODDEZDOFNSL—2DIZ0% DT TLZE N

Scenario #1

A stranger follows you into an elevator. You ask in English, “what floor?” The
stranger says the floor number and then adds, “Your English is very good.” What do
you answer ?

YFIUK #1

PR D NAT l//\“ — - TEFE Lo HARZIFEIET [MIETIh? ] LHEX
¥ L7z HFIEREZ r FERBLEFETIR] LEVE L B EIEZE TN
A Thank you.
B: Thank you, but I don’t think so.
C: My English isn’t very good.
D: Thanks, but is is only very simple English.

S HDAEI,

T HVDEI, HOTIRZEIIZRWEEAD,
D RFREFENDHFE D LT DY A

P HYDED . SO RIEETT I,

OO0 wre

Scenario #2
You are wearing a new shirt/blouse for the first time. An acquaintance says, “Oh,
that’s a beautiful shirt/blouse. I really like it.” What do you answer?
¥F ) T #2
HLZZEH LT YV /TIIAENODTETET, AIAD [Hay vy /TI
A7ihRe TITLMER L] LBVFE LT R EIEZETTH?
. Thanks, my boyfriend/girlfriend bought it for me.
. Thanks, it was a gift.
: Thanks, I bought it at XXX store.
. Thanks, I like yours too. It’s nice.

O Ow=

T HVDEI, TR/ LICH S TH Bozd,
D HODVEH, TNIRES72DDROD,

D HNAED XXX EWIHETH 72D,

D HNNED, B0 LFERIE L,

Oowe



Scenario #3

You play tennis with a friend for the first time and you easily win the first point.
Your friend says, “Wow, you're a good tennis player. You're much better than I
am.” What do you answer?
FUF #3

HRIZEIENENDTT =A% L, BHIZ—mERLE L7z KA [T A2 EF-72
o REDT oL LEFRI] E5VE L HRIIFIEIEZTEIN?
A Yeah, but just wait. I'm really not very good.
: It is just beginner’s luck.
. Thanks, you aren’t bad either.

O O w

. Thanks, you just have to practice a lot.

PV FHTH RV,

P HRLFE N L,

D HODED, BT TITRETELW X,
P HNDEH, MEDHLOMRIZL,

OO we

Scenario #4

You invite a friend to your house for lunch. You fry some hamburgers, make some
vegetable soup, and prepare a simple salad. After eating, your friend says, “That was
really good. I wish I could cook too. You're really a good cook.” What do you say?
YFUF #4

HLe3IEANTHEBIHFCTEELXZEZ) LE Lo NN T L — T L i
By S5 EHLE L. BRICKADN [LoThBW Lol ALEHAETEL L9
Y72, Lo TOHORMETLER] EEVE L, ST EHIEZETH?
A Thanks, but this is the only thing I can cook.
. It was a quick, easy meal.
: I’'m glad you liked it.

O O w

. Thanks, I love cooking.

S HDAEH, TRLMMENRWIT &,

D CTE LR AR,
DEICAS TN T I D o7,

P HVDEH BT 50NN E AT,

Oowe



Scenario #5

You are in a car and your friend is driving but he/she gets lost and doesn’t know
which street to take. You look at a road map and correctly tell your friend how to
get to the destination. Upon arrival your friend says, “Thanks a lot. I’d never have
made it without your help. I wish I could read a map as well as you can.” What do
you say”?
YFUK #5

BRI RKNANDOEET HZHIZHE > TOETARADPEICEK T L7z, H/zidHH% R
TIELWHNZ#HZ FE L7z HOMIZHD2 WD L EAD [RBIZHY)BE S, bRizD
ISRz o 23 TERh ol D20 LHITHEPHED L X HIZRD
en] EEVwE L7,

HHRIFEIEZETHM?

A No problem. I'll show you how to read a map.

B: Don’t mention it. Glad I could help.

C: I can read a map, but you're a better driver than I am.
D: Reading maps just takes practice.

A /7=7u7 Vi, MilZzHRGIYZHR D L

B: £9WLFELT, BRICUTTEDro7

C: FAZHLDSHED BT &, #HHIIH 72D ) BT/ L,
D: ¥ ZERANITHDL L) IR D K,



— Abstract —

This research is a follow up to three previous research projects completed at
Chiba University of Commerce comparing Japanese and Chinese students and also
Japanese English teachers to native English speakers in their ability to appropriately
respond to a compliment. In this research, questionnaires were given to 17 part-time
native speaking English teachers and 50 Japanese university students. The research
was conducted to compare the ability of the Japanese students to respond correctly
or appropriately in English when paid a compliment. Eight scenarios were presented.
In the first part, the subjects were to answer on a scale of 1 to 5 the level of
confidence they had in responding to each scenario. In the second part, they were
asked to write out what they considered was an appropriate answer. In the third
part, they were asked to choose one of four possible answers. The students’ results
were then compared to what the 17 native speaking university teachers responded.
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