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Abstract

There is a challenged movement toward the adoption of a more communicative
approach to English language learning in Asian contexts, in particular, Taiwan,
Thailand, Korea, Japan, and more recently—China. Such is evidenced with the
curricular changes undertaken by the respective ministries within the region. The
impaction of these policy reforms must eventually be validated through analysis in
the learning environment itself, as there is in existence considerable research findings
demonstrative of the various barriers related to the implementation of communicative
language teaching (CLT) in EFL contexts. Although there are a number of studies
that assess teachers’ perceptions in adopting communicative language teaching
practices, only a limited number have taken account of learner attitudes and
perceptions with regard to classroom practice. This paper investigates Japanese EFL
learners’ attitudes and perceptions with respect to classroom practices identified as
primarily meaning-based and form-focused. my research reveals a mismatch between
learner preferences, as well as their reported experience of classroom instruction.
There is clear evidence of a genuine interest in, if not desire for, communicative
language teaching, which should not only proffer support for the curricular changes
recently implemented, but also to the idea that CLT, if correctly interpreted and
adequately integrated, is no less appropriate for modernizing Asian cultures than it
is in the context of so many others. With a view to such, Asian EFL contexts-in-
reform need to work toward a constructive bridging of classroom practice with the
attitudes of young learners—that is, if the stakeholders are to realize successful
change in the learners’ environment.

Review of the literature

If all the variables in L2 acquisition could be identified and the many intricate patterns of
interaction between the learner and learning context described, ultimate success in learning to
use a second language most likely would be seen to depend on the attitude of the learner.



(Savignon, 1997, p.107 in Crookes, 1997)

Research findings from qualitative studies consisting of hypothesis testing are shaped
by a host of factors including: sample size and representation; hypothesis testing; the
scale on which the variables were measured; the composition of the population from
which the sample was taken; design of the survey instrument; translation of the
instrument items; analysis and presentation of the data (Asraf & Brewer, 2004; Sirkin,
1995; Hinton, 2004; Cohen, 1998). While there is not a requisite for a minimum sample
size in the use of statistics for descriptive purposes—no generalization of results
beyond the sample size-there is a requirement when utilizing such for inferential
purposes, as is the case in hypothesis testing and interval estimation.

A review of the literature suggests to us that the bulk of studies, as too, noted by
Savignon and Wang (2003), examine the generalities of learner attitudes and notions
about language learning, with only a few taking stock of such as they apply to
instructional practices. Kern (1995) and Yang (1993) used Horwitz’s (1998)
questionnaire named “Beliefs about Language Learning Inventory  (BALLI) with
findings that were in some way comparable. Bacon and Finnemann (1990) utilized an
instrument consisting of more than one hundred items to better understand attitudes,
motives, and learning strategies of university foreign language students. The majority
of investigations, however, focus on °‘learner attitudes and beliefs about language
learning in general’, with a limited number taking stock of ‘learner attitudes and
beliefs about instructional practices in particular’ (Savignon & Wang, 2003, p.225).

In a bid ‘to better understand the challenges facing curriculum reform in the EFL
context of Taiwan’, they designed a comprehensive five-part questionnaire consisting
of seventy-two items on a scale in a seven-point Likert format, assessing ‘learners’
perceptions of the classroom practices they have experienced’: ‘learners’ attitudes
toward these classroom practices’ as well as ‘learners’ beliefs about English
language learning generally’ (Savignon & Wang, 2003, p.226). Their findings revealed
a ‘mismatch between the needs and preferences of English language learners in
Taiwan and their perceptions of instructional practice’ (Savignon & Wang, 2003,
p.238). Clearly, there was a ‘learner preference for a meaning-based approach’ (CLT);
where

Learners sampled expressed strong agreement with such statements as “Learning English is
learning to use the language”. They disagreed with such statements as “‘Learning English is

~ learning its grammar rules” and ‘I believe my English improves most quickly if I study and
practice the grammar. (Savignon and Wang, 2003, p.238)



Not only did the ‘majority’ of those surveyed have an ‘expressed’ ‘preference for
communicative practices’, opposing attitudes about form-focused (grammar translation
method) instruction were strongest with those having had greater experience with
learning English—especially those who had undertaken learning English prior to -
entering secondary school (2003, p.239).

Investigating students’ ‘personal feelings and beliefs in English learning’ in China,
Rao (2002, pp. 87; 85) ‘discovered that the perceptions’ of learners ‘sometimes
surprised their teachers’. Rao (2002) utilized a questionnaire comprised of 36 items,
nearly all of which were accompanied by a “yes or no” response option. The three-
part questionnaire was administered to 30 randomly selected Chinese university
students majoring in English at Jianghi Normal University. The second part of the
questionnaire was apparently configured to assess ‘an EFL class exclusively
conducted by a teacher using CLT’ methods (Rao, 2002, p.88). It was concluded that
‘the students’ perceived difficulties caused by Communicative Language Teaching
(CLT) had their source in the differences between the underlying educational theories
of China and those of Western countries’ (Rao, 2002, p.85).

In an attempt to inform on both ‘practitioner and student attitudes toward CLT and
to consider whether the CA [communicative approach] paradigm is still appropriate’
(Jarvis & Atsilart, 2004, p.5)—the premise then being that CLT methodology ‘has
firmly established itself on a worldwide basis’ (2004, p.2)—Jarvis and Atsilart
surveyed eight hundred students at a university in Bangkok. They concluded that
‘responses to problems’ of students °‘indicated preference for a certain learning
style’: coupled with ‘implementation’ ‘problems’, it might be easiest to contemplate
an ‘alternative paradigm’ that ‘focuses on placing context above everything else’
(Jarvis & Atsilart, 2004, p.13). Their learner-administered instrument was comprised
of two parts-the first part included seven true or false items, while the second part
consisted of twenty items in a five-point scale in the Likert format.

Assessing Japanese EFL learner attitudes and perceptions
Design

For the purpose of acquiring an adequate understanding of the challenges
confronting young Japanese EFL learners, and comparing those results with those
other Asian studies discussed, we elected to utilize a slightly modified (a reduction
only in the Likert format sale from 7 to 5) version of the questionnaire developed by
Savignon and Wang (2003, p.226) to investigate students’ ‘perceptions of the
classroom practices’ they have thus far experienced in their schooling ‘as well as



their beliefs about language learning in general.” Similarly to Savignon and Wang’s
(2003, p.226) work, the following research questions were addressed:

1. With respect to instructional, ‘what are learners’ perceptions of the classroom
practices they have experienced?’

2. ‘What are learner’s attitudes toward these classroom practices?’

3. ‘What are learner’s beliefs about English language learning generally?’

In the construction of their instrument, Savignon and Wang (2003, pp.226-7) account
for: '

Instructional practices with features that engage learners in meaning making were defined as
communicative. These features may include use of the L2 as a medium of instruction, group
work on tasks, tolerance of learner errors, and .a general classroom atmosphere conducive to
learner participation with a focus on selected grammatical features as appropriate (Savignon
1977). In contrast, form-focused instruction focuses learners’ attention on the forms of language
and features explanation and practice of grammatical rules. The L1 is typically used for expla-
nations of formal linguistic features whereas L2 use is limited to sentence repetition, L1 to L2.
translation, and an assortment of structure and vocabulary drills. Statements highlighting
features of these two contrasting instructional approaches were included in each section of the
questionnaire subsequently developed for the use in the study (see Appendix).

Method

This researcher gained access to a mid-level private co-ed university senior high
school and administer a sample to 657 students in both grades 10 and 11 students—
294 females and 363 males—56 of the returned questionnaires, however, were
discarded owing to spoilage. Students attending at KUSH come from Greater
Metropolitan Tokyo and are not confined to one particular school district. The
questionnaire was professionally translated, trialed, and administered in Japanese.
(The version included in the Appendix is in Japanese and English.) All respondents
would have studied English in Japan between three and four years. Synonymous to
the instrument description provided in Savignon and Wang (2003). The questionnaire
was made up of 72 statements in the five part questionnaire, wherein responses were
scored from 1 to 5 on a scale in the Likert format and the scores then converted to
a scale from —3 to +3 for ease in interpretation. Reliability estimates were
calculated and are shown in Table 1. Parts 1, 2, 4 and 5 each consists of eleven
statements relating to perceptions of classroom learning experiences. Five statements
relate to form-focused classroom practices; another five statements relate to meaning-
based classroom practices. An eleventh statement in each of parts 1, 2, 4, and 5 takes
stock of attitudes toward error correction. Part 3 of the questionnaire is comprised
of 29 statements pertaining to general beliefs about English language learning. Items
1 though 11 are in essence similar to the eleven statements in parts 1, 2, 4 and 5 of



the questionnaire defined above. In addition, statements 12 to 16 specifically consider
beliefs about grammar-focused instruction; statements 17 to 19 concern beliefs about
meaning-based instruction; statements 20 and 21 are related to beliefs about error
correction; 22 and 23 are related to pronunciation; 24, 25 and 28 relate to the
importance of English; and, 26 and 27 connect with learner perceptions of the
interrelationship of language learning ability and intelligence.

Table 1. Summary Statistics and reliability estimation for the questionnaire (n=601)

Variable Subjects Ttems Mean SD KRZO
(reliability)

Classroom practices
Senior high form-based 601 5 3.27 6.56 0.81
Senior high communication-based 601 5 —344 7.17 0.60
Junior high form-based 601 5 1.76 7.00 0.77
Junior high communication-based 601 5 2.64 746 0.87
Attitude
Senior high form-based 601 5 —-0.19 7.06 0.64
Senior high communication-based 601 5 2.32 7.15 0.83
Junior high form-based 601 5 —0.70 7.53 -0.68
Junior high communication-based 601 5 2.53 6.95 0.86
Belief
Form-based 601 10 318 12.53 0.69
Communication-based 601 8 5.60 10.07 0.87

There are several reliability formulas available for use by researchers-Alfa-Cronbach,
Kurder-Richardson 20 (KR 20), and Kurder-Richardson 21 (KR 21)—the latter two are
essentially later variations of the former. While Alfa-Cronbach is most commonly used
as a measure of various types of reliability, for an easier comparison with the results
of Savignon & Wang (2003), we opted to employ the KR 20. Its simplicity makes for
a very useful estimate of reliability; for our purposes, we were particularly keen to
assess ‘internal reliability”. In this study, the KR 20 values ranged from a low of .60
to a high of .87, with all expect one being in excess of .60. It is common knowledge
among statisticians and researchers alike that the minimum scale for reliability for
the KR 20 formula is .60. Three instructors employed at the high school who hold
research degrees, and who are familiar with the research project, were enlisted for
the purpose of administering the questionnaire in-class to the students, thereby
increasing the probability of an assured response rate.

Data were entered into an Excel spreadsheet to obtain descriptive statistics and both
hypothetical and matched-groups #values as well as correlation coefficients. Data
analysis included ¢tests to identify the general tendency of the participants’
perceptions of classroom practices, in addition to their attitudes with regard to these



practices.
Results

A summary of learner perceptions of classroom practice in the senior high school in
Table 2 reveals those participants’ perceptions of the English language classroom
instruction, which they are currently experiencing in their senior high school. Most
agreed that their experiences are largely grammar-focused (Total M=3.27 on a scale
of —3 to +3 multiplied by 5, or the total number of items; SD=6.56). Use of Japanese
as the language of instruction was highly reported; sentence drilling and repetition,
grammar rule explanation and practice, it seems, are most common. Communication
for the purposes of meaning-based interaction was indeed uncommon, with students
having very few opportunities, or need to, engage in interactive activities. While
large class sizes consisting on average of 44 — 46 students may be a significant
barrier to a reported non-atmosphere for the use of English, the reported use of
instructional methods which involve sentence drilling, repetition of sentences, the
prevailing use of Japanese in the classroom, the explanation and practice of grammar
rules—all coupled with the students’ lack of need to engage meaningful forms of
discourse, likely lend heavily to such perceptions.

Table 2. Perceptions of classroom practice in senior high school

Item N Mean SD t P
Form-based '

L1. Grammar-focused English teaching 601 0.81 118 16.95 P<0.01
1.2. Sentence drilling and sentence repetition 601 -0.03 1.66 -044 ns.
13. Japanese used most of the time 601 1.37 1.32 25.54 P<0.01
14. Most time spent on grammar rules explanation 601 0.77 1.23 1544 P<0.01
15. Seldom needed to open my mouth 601 0.35 116 5.67 P<0.01
Total . 601 3.27 6.56 12.63 P<0.01

Communication-based

1.6. Communication-based teaching practices 601 -0.94 131 —17.53 P<0.01

L7. Many activities involving communication 601 —1.68 1.32 —3147 P<0.01

1.8. Communication-focused with grammar explained when 601 ~0.09 153 144 ns.
necessary :

1.9. Trial-and-error attempts allowed 601 0.09 1.56 1.40 n.s.

1.10. Atmosphere created for the use of English 601 —0.83 1.46 —14.12 P<0.01

Total 601 —344 7.17 —12.63 P<0.01

Error correction
L11. Teachers corrected my errors in class 601 —0.40 1.31 —7.54 P<0.0

A summary of learner perceptions of classroom practice at their junior high school
in Table 3 reveals that those participants’ perceptions of the English language class
as being some way dissimilar to that at their current high school, with most agreeing



that their experiences are somewhat more communicative-based (Total M=2.64 on a
scale of —3 to +3 multiplied by 5, or the total number of items; SD=7.46). While
there was a notable emphasis on sentence drilling and repetition, with considerable
usage of Japanese, there was somewhat of a better atmosphere for use of English, as
well more opportunities for attempts at trial and error; activities involving
communication, albeit with marginally improved communication-based teaching
practices. In contrast to the findings reported in Savignon and Wang’s (2003, p.229)
study, where ‘the majority of participants’ ‘felt that classroom practices followed in
their English language classroom instruction in both junior and senior high school
were primarily form-focused, as opposed to meaning-based’, these findings revealed
a dramatic reduction in communication-based activities from their junior high school
experience.

This reported difference may be attributable to greater stress on preparation for the
prevailing largely discrete point university entrance examinations at the high school
level. With the dramatic decline in demographics here in Japan, competition into the
lot of high schools and universities, has been somewhat relaxed in recent years.

Table 3. Perceptions of classroom practice in junior high school

Item N Mean SD t P
Form-based

IV.1. Grammar-focused English teaching 601 0.22 145 3.77 P<0.01
IV.2. Sentence drilling and sentence repetition 601 1.03 142 17.89 P<0.01
IV.3. Japanese used most of the time 601 0.57 1.60 8.96 P<0.01
IV.4. Most time spent on grammar rules explanation 601 0.38 1.29 7.21 P<0.01
IV.5. Seldom needed to open my mouth 601 —-044 1.24 - 6.55 P<0.01
Total 601 1.76 7.00 6.26 P<0.01

Communication-based

IV.6. Communication-based teaching practices 601 0.11 153 1.79 ns.

IV.7. Many activities involving communication 601 0.52 1.60 8.03 P<0.01

IV.8.- Communication-focused with grammar explained when 601 051 1.40 9.08 P<0.01
necessary

IV.9. Trial-and-error attempts allowed 601 0.96 141 16.67 P<0.01

IV.10. Atmosphere created for the use of English 601 0.54 1.52 8.75 P<0.01

Total 601 2.64 7.46 8.86 P<0.01

Error correction
IV.11. Teachers corrected my errors in class 601 0.54 1.29 10.31 P<0.01

A summary of learner attitudes toward perceived classroom practice in senior high
school in Table 4 shows those participants’ attitudes toward those classroom practices
they claim to be experiencing in their senior high school. The majority of
respondents expressed a slightly unfavorable feeling toward form-based instruction
(Total M=—0.19 on a scale of —3 to +3 multiplied by 5, or the total number of



items; SD=7.06) and a more favorable feeling toward communicative practices that
engaged them in meaning-making (Total M=2.32 on a scale of —3 to +3 multiplied
by 5, or the total number of items; SD=7.15). While there was some expressed
preference for having Japanese as a language of instruction—which would be
inconsistent with their general preference for meaning-based classroom tasks-it was
not as pronounced as Savignon and Wang’s (2003) findings in their Taiwan context.
As Savignon and Wang (2003, p.229) suggested, the identified learner preference
expressed in their study may be attributable to ‘the reportedly heavy classroom
emphasis on learning grammatical rules’. Simply put, the students lack the necessary
L2 communicative competence for understanding explanations of various grammatical
rules. While this analysis-as did Savignon and Wang’s (2003, p.230)—revealed some
dissatisfaction with form-focused teaching overall, but dissimilar to their findings, not
with the allotment of time for sentence drilling and repetition. Conversely, our
respondents indicated some attitudinal reluctance toward the idea of par taking in
those activities, which would require some communicative production. This finding is
likely attributable to some assortment of perceived institutional priorities; perceived
individual .competence; as well as culturally grounded inhibitions.

As indicated in Item IL11 there is a heavy emphasis on error detection and
correction, with an expectation on the part of students’ that teacher’s should correct

their errors in all types of English classes.

Table 4. Attitude toward perceived classroom practice in- senior high school

Item N Mean SD t s}
Form-based

II1. Grammar-focused English teaching 601 —0.38 1.60 —5.79 P<0.01
I1.2. Sentence drilling and sentence repetition 601 0.73 1.28 13.96 P<0.01
I1.3. Japanese used most of the time 601 0.03 1.54 -0.52 n.s.
I1.4. Most time spent on grammar rules explanation 601 -042 147 —6.97 P<0.01
IL5. Seldom needed to open my mouth 601 —0.16 1.18 —250 P<0.01
Total 601 —-0.19 7.06 —-0.15 P<0.01

Communication-based

I1.6. Communication-based teaching practices 601 0.32 152 5.20 P<0.01

I1.7. Many activities involving communication 601 =017 1.55 —2.66 P<0.01

IL8. Communication-focused with grammar explained when 601 041 146 6.94 P<0.01
necessary

I1.9. Trial-and-error attempts allowed 601 1.06 133 19.85 P<0.01

I1.10. Atmosphere created for the use of English 601 0.69 1.30 12.99 P<0.01

Total 601 2.32 7.15 8.46 P<0.01

Error correction
I1.11. Teachers corrected my errors in class 601 1.30 113 28.09 P<0.01

The data in Table 5 pertains to participants’ afttitudes toward perceived classroom



practice in junior high school While my analysis—as did Savignon and Wang’s (2003,
p.230)y—revealed significant dissatisfaction toward form-focused teaching, as too with
the allotment of class time for explanation and practice of rules of grammar, in
comparison to the positive attitudes expressed toward sentence drilling and repetition
in senior high school, I1.2 (M=0.73 on a scale of —3 to +3, SD1.28, t=13) this study’s
respondents did not favor such practices in their junior high school years, item V.2
(M=-—0.06 on a scale of —3 to +3, SD1.43, t=—1.11). This finding contrasts markedly
with that of Savignon and Wang’s (2003, pp.230-1), as well as from the broader
expressed preferences at the high school level, which we speculate may be
attributable to the emphasis on preparation for the discrete point entrance
examinations still utilized at Japanese universities, but no longer at their counterparts
in Taiwan. The expressed preference for the use of Japanese as the preferred
language of instruction among learners in their junior high years was somewhat
greater than at their current high school. Similar to their chosen preferences with
their senior high school ELT practice, learners in this study indicated a preference
for communicative learning activities related to a meaning-based approach (Total
M=253 on a scale of —15 to +15 SD1.28, t=6.95), and similar to, albeit not as
marked as Savignon and Wang’s (2003) findings in their research context. It is
interesting to observe that nearly an equal amount, in both school settings’
respondents indicated a desire that an atmosphere should be created for the use of
English (item V.10 table 5; item 11.10 table 4).

Table 5. Attitude toward perceived classroom practice in junior high school

Ttem N Mean SD t p
Form-based

V.1. Grammar-focused English teaching 601 -0.15 1.58 —240 P<0.05
V.2. Sentence drilling and sentence repetition 601 —0.06 143 - 111 ns.
V.3. Japanese used most of the time 601 0.17 1.55 2.73 P<0.01
V.4. Most time spent on grammar rules explanation 601 —0.22 147 —3.66 P<0.01
V.5. Seldom needed to open my mouth 601 —043 1.51 —7.04 P<0.01
Total - 601 -0.70 7.53 -2.30 P<0.01

Communication-based

V.6. Communication-based teaching practices 601 0.34 141 5.85 P<0.01
V.7. Many activities involving communication 601 0.18 153 2.95 P<0.01
8. ication-f ith lained wh
V.8. Communication-focused with grammar explained when 601 041 142 711 P<0.01
necessary

V.9. Trial-and-error attempts allowed 601 0.94 1.26 1841 P<0.01
V.10. Atmosphere created for the use of English 601 0.65 132 12.02 P<0.01
Total 601 2.53 6.95 9.27 P<0.01
Error correction

V.11. Teachers corrected my errors in class 601 1.03 1.27 19.90 P<0.01

These comparative results of participants’ perceptions and attitudes refer to classroom



practices as they were experienced by participants at their current senior high and
previous junior high school settings, as well as the attitudes of these same
participants toward these practices. Overall, students reported having experienced
considerably more grammar-based than meaning-based instruction at both levels of
high school. They expressed markedly negative attitudes with respect to the former
and positive attitudes toward the latter. The participants in this study revealed a
preference for error detection and correction, as well as a desire for Japanese as a
primary language of instruction. When the classroom experiences reported by the
student participants were contrasted with their attitudes, the dissimilarity is clearly
in evidence. A comparison of learner attitudes with reported classroom practices in
senior high school for each item in parts 1 and 2 reveals significant differences (see
Table 6); moreover, a clear mismatch in senior high school between learner attitudes
and their perceptions of classroom practices most evident in Figure 2. Likewise, the
findings displayed in Table 7 and Figure 3 reveals the extent to which
communication-based practice was favored and not perceived for learners at their
respective junior high schools.

Table 6. Needs and perceived classroom practice in senior high school

Emphases Needs

Emphases/Attitudes (Item) ) N SD SD t )
Mean Mean
1 Grammar-focused English teaching 601 0.81 1.18 —0.38 1.60 14.42 P<0.01
2 Sentence drilling and sentence repetition 601 —0.03 1.66 0.73 1.28 -9.21 P<0.01
3 Japanese used most of the time 601 137 1.32 0.03 154 16.72 P<0.01
" 4 Most time spent on grammar rules explanation 601 0.77 1.23 —042 147 15.67 P<0.01
5 Seldom needed to open my mouth 601 0.35 116 -0.16 118 6.34 P<0.01
6 Communication-based teaching practices 601 —0.94 131 0.32 152 —15.67 P<0.01
7 Many activities involving communication 601 —1.68 1.32 -0.17 155 —1893 P<0.01
8 Communication-focused with grammar explained 601 ~0.09 153 041 146 —5.96 P<0.01
when necessary
9 Trial-and-error attempts allowed 601 0.09 1.56 1.06 133 —1319 P<0.01
10 Atmosphere created for the use of English 601 —0.83 1.46 0.69 130 —-19.24 P<0.01

Table 7. Needs and perceived classroom practice in junior high school

Emphases Needs

Emphases/Attitudes (Item) N SD SD t p
Mean Mean
1 Grammar-focused English teaching 601 0.22 145 -0.15 158 4.57 P<0.01
2 Sentence drilling and sentence repetition 601 1.03 142 —0.06 143 13.93 P<0.01
3 Japanese used most of the time 601 0.57 1.60 017 -~ 155 5.21 P<0.01
4 Most time spent on grammar rules explanation 601 0.38 1.29 -0.22 147 7.30 P<0.01
5 Seldom needed to open my mouth 601 —0.44 1.24 -043 1.51 —0.06 P<0.05
6 Communication-based teaching practices 601 0.11 1.53 0.34 141 —2.84 P<0.01
7 Many activities involving communication 601 0.52 1.60 0.18 153 4.29 P<0.01
8 Communication-focused with grammar explained 601 051 140 041 142 140 s,
when necessary
9 Trial-and-error attempts allowed 601 0.96 141 0.94 1.26 0.19 P<0.05
10 Atmosphere created for the use of English - 601 0.54 1.52 0.65 1.32 —-1.49 n.s.




Learner beliefs about language learning are presented in Table 8 and show that
participant attitudes and/or beliefs about English language learning in general, Part 3
of the questionnaire. As one would expect, students essentially prioritized those same
classroom emphases for which they expressed a preference. Those items measuring
the same variable are grouped. Items 1-5 and 12-16 pertain to grammar-based
teaching and learning; items 6-10 and 17-19 pertain to meaning-based teaching and
learning. The f-test findings reveal that in general participants hold to the view that
language teaching should focus both on communication (M=5.60 on a scale of —24 to
+24, SD 10.07, t=13.79, p<0.05) and form-focused (M=3.18 on a scale —30 to + 30,
SD=12.53, t=6.07, p<0.05). Items 24, 25, and 28 reveal positive attitudes toward
English (M=3.21 on a scale of -9 to +9, SD=4.52, t=17.77, p <0.05) with a belief that
teachers should correct errors. Items 26 and 27 reveal that participants did not
believe there to be a correlation between intelligence and the ability to learn a new
language. ‘

Table 8. Beliefs about learning English

Ttem N Mean SD t o)
Grammar-based: III. 1-5 and 12-16 601 318 12.53 6.07 P<0.05
Communication-based: III. 6-10 and 17-19 601 5.60 10.07 13.79 P<0.05
Correction: IIL. 11, 20 ,21 601 1.90 3.73 14.39 P<0.05
Pronunciation: IIL. 22, 23 601 042 3.03 353 P<0.05
Attitude toward English: IIL. 24, 25 ,28 601 3.21 452 17.77 P<0.05
Intelligence: IIL. 26, 27 601 —0.64 2.95 —5.29 P<0.05

[} u "

=
9]
Q
5]
o
)
(9]
=
I——+— Emphases —®— Needs |
] | [

Figure 2. Comparison of perceived classroom practice and leaner needs in senior high
school (Items in Parts 1 and 2 of the questionnaire)
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Figure 3. Comparison of perceived classroom practice and leaner needs in junior high
school (Items in Parts 4 and 5 of the questionnaire)

To Summarize: In an endeavor to gain greater insight into the challenges related to
curriculum reform in the EFL school context of Japan, I elected to administer
Savignon and Wang’s (2003) proven—well designed, tested, comprehensive, and
reliable survey instrument utilized in their Taiwan study—to a large sample of
Japanese learners of English, attending at a mid-ranked traditional private university
senior high school in Tokyo. This study investigated students’ current perceptions of
previous and existing classroom practices, as too, their beliefs about language
learning in general.

The majority of respondents identified their current experience as being largely
grammar-focused. As well, general use of Japanese as the language of instruction in
their English classes where students have very few opportunities to engage in
meaning-based interactive tasks remains commonplace. Students’ attitudes toward
perceived classroom practice in their senior high school is significantly unfavorable
toward the predominance of form-based over that of communication based
instruction, but was not as marked when contrasted with their recalled junior high
school experience. This finding, coupled with the high expectation on the part of
students that teachers should correct their errors in all types of English classes, we
postulate, may be attributable to the preparation for the prevailing discrete point
university entrance examination. A comparison of learner attitudes with reported
classroom practices at their senior high school shows a clear mismatch between
learner attitudes toward—and perceptions of—classroom practices. When asked to
reflect on their previous junior high school experience, learners’ responses indicated
some mismatch between perceived practice and attitudes toward such regarding
form-based instruction. There is, however, a notable match between emphasis on and
desire for communication-based instruction, which could be indicative of a shift
toward a greater instructional emphasis on such practices owing to recent
curriculum reforms.



Conclusion

The effective implementation of changed educational policy reforms requires a
concerted and prolonged commitment by policy producers, administrators, curriculum
designers, and educators—that is if they are to succeed. Recent reforms in the Asian
Pacific region place a developing emphasis on civic knowledge, skills and wvalues,
reflecting that of a broader changing world. In this era of rapid globalization,
underpinned by expansive trade, vast movements of migrant workers, increased
tourism and purposeful student exchanges, along with marked advances in
informational technology, there exists a progressive need for a more humanistic
communicatively competent citizenry. Administrators and educators need to
proactively seek out new methods, interpret, embrace and apply such to their co-
learning environment; with a cognizance of multifarious composite of characteristics,
factors, and constructs which are active in shaping their particular operational
domain. Of particular interest to this researcher were matters pertaining to learners’
perceptions of those classroom practices that they have experienced, their attitudes
toward those practices, and their beliefs about English language learning in general.
The findings in this study reveal clear evidence of a genuine interest in, if not desire
for greater communicative language teaching practice, as too, for the creation of a
curriculum and learning environment which lends support to such an endeavor.
‘Communicative. language teaching, if correctly interpreted and adequately
integrated, is no less appropriate for modernizing Asian cultures than it is in the
context of so many others.” (Fenton & Terasawa, 2006)

Appendix
Questionnaire
To what extent do you agree with these statements? Tick the box which best

applies. .
DToOEMIZHL, dodBTiEFLETAICFvy 7 LTTFE,

5 4 3 ' 2 1
Strongly agree Strongly disagree
ELEHIEI, ELZFHIBbRwv,



I. English practice in the classroom in my Senior high school
L OB TORFEDIRE

10

11

English teaching in my high school is grammar-focused.
ROERDOEFEHE I LEFLTH 5,

My English teachers in high school often ask us to do sentence drilling and
repeat sentences after them.

RDOEDEFEDAEE, FMEXD FY VR, BENS o725k, HEZ2 L 3¥ 5,
The language used in the classroom by my teachers is mostly Japanese.
OEFEOFED, BEPFEITERIEL, FLALHAFETH S,
English teaching in my high school is mainly explaining and practicing grammar
rules.

ROBEROEZBHRF I LEOHA L EIH VB FERTH 5,

I seldom need to open my mouth in the classroom.

ML, BETEIELALOZEA» TR,

English teaching in my high school is communication-based.
ROEROEEHF X, FFEIVEKRTH 5,

My teachers often design activities to have us interact in English with peers.
FOFEFEDTAEIIFMRE L EFETRMT 5 &) 2iEEH % L RHET 5,

QOur focus in class is communication, but the teacher would explain grammar
when necessary.
BETOERIIRFEZED, ROEFOLAIZVEIIS U TEDHFT 5,

English teachers in my high school allow us trial-and-error attempts to
communicate in English.

ROBROEED AL, RETERFET A2, MEZTHREVRLL I/ 3E5
) FHETHEITE S,
My English teachers often create an atmosphere for us to use English.
AOFEFEORAEZ, KE2FDLLRITINILL2WVEI) 2IREE X {15,
My English teachers often correct my errors in class.

MOEFEDOTEL, TRFLSADOHEDEZET .

II. My attitude toward the instructional practice in my senior high school
I BRTOEFEHBIINTHHRDERS

I like grammar-focused English teaching in my high school

I SLEH LD EERE VI E TH 5,

I like sentence drilling and repeating sentences after my teachers in my high
school English class.

FTBEER, EFEOHLAED, FEXD P NVR, BEFE o721, BEIELZEIE
HwEE9,



10

11

III.
IIL

I like the language used in the classroom by my English teachers in high school
to be mostly Japanese.

L, EFOXENEERIFHEITEER, FLAZHERFETRVWER),

I like much of the time in the classroom to be spent in explaining and practicing
grammar rules. |

T, BEPOIEILA LI EDOHHEFEETRNWEE ),

I like an English class in which I do not need to open my mouth.

L, OB BEFBRVEBORENTFETH 5,

I like communication-based English teaching.

I, FEPEROEBEHEINHFETH 5,

I like communicative activities so that we can interact in English with peers.
AL, FHAELEFETRMTE ZESHEEHIHFE TH S,

I like my English class to be focused on communication, with grammar explained
when necessary.

L, LES L TEOHALD 5, SFEFOOEEOREINFXTH S,

I like English teachers in my high school to allow us to make trial-and error
attempts to communicate in English.

WEDFRAED, IEPEETRF/ETH-0IL, HEZTOLRVWRAL 5[ 385L0n
A FETHRIELDIIRVERS,

I like my English teachers to create an atmosphere that encouraged us to use
English in class.

FDEFEDFTAED, HEEZFEILHIBMLLTANE L) ZRREZELZLIFITTL
vy,

I like my errors in speaking English to be corrected by my teachers.
FEEFETH LTV THER D, BEICETESNLDIZRWER),

My beliefs about learning English
HEEFHICHTHRDESR

Learning English is learning its grammar rules.
FREAFEREVW) I LIE, XFEEERILETH S,

English learning through sentence drilling is effective.

BAEXD R VI K BREFEFB IR TH %,

I believe Japanese should be frequently used in my English class for my better
understanding of the lessons.

RENELZ L VERTH7-012, KFEOFRETHARFEIVWHZEIIELNAIREZLE ),
I believe the more grammar rules one memorizes, the better he/she is at using
English.

NEEEZNIRZ AL, EELX LFIMIELHIC05LEE9,

Opening one’s mouth to practice speaking in the classroom is not essential for



10

11

12

13

14

15

16

17

18

19

20

English learning.
EFHRFBICBWTEERICOECHEITHE L, HTICLELZDSDTIE RV,

A language classroom should be communication-focused.
WEOREIEZFHHLTHLERETL,

It is important to practice English in real-life or reallife like situations.
FEEFE2E, TRICHEVKRE TORERE IZEETH 5,

Languages are learned mainly through communication, with grammar rules
explained when necessary.
EFEIEFEICKFICLVFIEINEHDOT, FEERLBICS U THHASINNTE W,

I believe making trial-and-error attempts to communicate in English helps me to
learn English.

RiETH7202, MEZTHORVLL NI A E3E5L 0wy FETEELZZIEELIDE
BwEE9,

A teacher should create an atmosphere in the classroom to encourage English
interaction as a class or in groups.

FEIE, 72 I9AERR SNV — T CEBTOXRMERTRIMEY 2T E5REThH 5D,

It is important for the teacher to correct students’ errors in class.

B¥Em, GAEPEFEOMEVWEZEIIETAZ EIIKTH S,

The formal study of grammar is essential to eventual mastery of English.
ERELEOMEIL, EELPERNICTAY =3 5720 LELRDDTH 5,
I believe my English improves most quickly if I study and practice the grammar.
XiEZ T B D0, ROREFEE LEZEIE LD —FRVWAHELZLES,

There should be more formal study of grammar in English class.

FFEDOFRHET D o LRI SLEDMBEP S NDERETH S,

It is more important to study and practice grammatical patterns than to practice
English in an interactive way in the classroom.

EFR, XEOMKA RERIZMET 552, WEFENOEEHRE L VDEETH b,
Grammar rules should be explicitly explained in class.

OEFEREP, HIEICHHINLGRETH 5,

Learning English is learning to use the language.

RFEFH LR, EFEOBEFTEZERILTH S,

Learning English by practicing the language in communicative activities is
essential to eventual mastery of a foreign language. :
REEOB I X BEFREFEIL, EFELZRBRWIITRAY — 3T 572DICHFICLEL DD
Thbo

A communication-focused language program often meets the learner’s needs.
KEHDDOEFEEB 07 5 013, AEO=—ZIZE A>T b, ,
I believe it is important to avoid making errors in the process of learning
English.

WFELFER LT, HEVWZEITLIORKIZEES,



21

22

23

24

25

26

27

28

29

IV.
IV.

Teachers shou_ld correct students’ pronunciation or grammatical errors in class.
SRR ESR, EEOEBERLNEOMECEZETIET A& TH S,
A good language learner usually pronounces beautifully.
FEASHISR B AR I X — IS HEE D EF v,
A person’s good pronunciation usually indicates good English.
BEVEFVWI I, —BWICEVWEELZEKRT 5,
Learning English is important for people in Japan.
HRANZE o THEEZFLEILIHEETDH S,
English is useful in getting a good job.
BWAEICE L 72O EFEIIRITED,
Good language learners are intelligent.
PRESHR 5 PRI, ARV,
Students who have good grades in other subjects are likely to be good language
learners.
DO HR THER B VAEFII R, EEDHRLIEETDH S,
English education should begin in elementary school.
WEERE L, NERDPOLIBOOLNERETH S,
I wish to speak like English native speakers.
AIATAT c AE—h— (EFB2BEFELTHAN) OXHITEFBEHFLLV,

English practice in the classroom when I was a junior high school student

DI FZE DR O EFEDOIRFE

English teaching in my school was grammar-focused.
FDFERDFEFEBE I CER L2572,

My English teachers in school often asked us to do sentence drilling and repeat
sentences after them.
HOFERDIEFEDIAZ, FELD R VR, HENS o725, HELZ I S8,
The language used in the classroom by my teachers was mostly Japanese.
OFEFEOFAED, REFFITEER, FTEALHEKRFEL 7

English teaching in my school was mainly explaining and practicing grammar
rules. '

DR DIEFEHE I EOFA L\ B ERE - 72,

I seldom needed to open my mouth in the classroom.

L, WEPEFTEALOZEP R TEP 72,

English teaching in my school was communication-based.

ROFRDOEEBHREIL, KEPELRTH o7

My teachers often designed activities to have us interact in English with peers.
FOFFEOREIIFME L EFETRRT 5 &) 2EE Y X SAE L7z,

Our focus in class was communication, but the teacher would explain grammar



9

10

11

V.

V.

when necessary.

BETOERIRIEFEZ 27205, ROEEOTAEZLEID UTCEDFHH L2
English teachers in my school allowed us trial-and-error attempts to communicate
in English.

%LOD%FFS?@%EE@SE&GII FRETRFETH72017, HEZTORVWRIL I/ E¥5
&) FHETREITET,

My English teachers often created an atmosphere for us to use English.
MOFEFEDOFAEZ, KELFEDLLRITINILLEWE ) 2RI E K {Eo 72,

My English teachers often corrected my errors in class.

MOEFEOTAZ, BEPISAOMENZEL

My attitude toward the instructional practice when I was a junior high school
student

i MO BEAE N B ROE 2T

I liked grammar-focused English teaching in my school.
AESOEFOOEBEBEVHE 2572,

I liked sentence drilling and repeating sentences after my teachers in my school
English class.

M EG D, FEXDORYVE LY, REFSo B, BEIELVTS
DT & 72572,

I liked the language used in the classroom by my English teachers in school to
be mostly Japanese.

L, EEOXEVEFEPICEISER, BLALHAFETRWE BEo T,

I liked much of the time in the classroom to be spent in explaining and
practicing grammar rules.

L, BEFOIIEAENLEOFHBALHEE TREVE BTk

I liked an English class in which I did not need to open my mouth.

M, Oz LEDPRVWEFEDOEEFRE B o Tz,

I liked communication-based English teaching.

M, KEPEROEFERE N E72572,

I liked communicative activities so that we can interact in English with peers.
AL, L L EFETRMTE 5ERFEEE I X 72572,

I liked my English class to be focused on communication, with grammar
explained when necessary.

AE, REISCTEOFHAND 5, KFEPOOEEORENM X257,

I liked English teachers in my school to allow us to make trial-and-error
attempts to communicate in English.

KEEDOFAED, REVPEETRFHAET L7201, MEZTOIRWRAL S EEELN
) HETRITELDIIREWE B S Tniz,



10 I liked my English teachers to create an atmosphere that encouraged us to use
English in class.
FADIEFEDTAED, KEEZFEILOBMLL I NS L) RN EELZEZFFEL
W B o Twnwiz,

11 I liked my errors in speaking English to be corrected by my teachers.
FTEFETHE LTV THERZ S, BEREIEINSIDIIEWE B o Tniz,
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(# &)

TYTHE (B8, ¥4, BE, HR), 2L TRETRTEOEEHXFT OB L LT,
AI2=2hT47 - T7T7U—F (AI3a=F—a VBN EZBICEAR2BLLEEE) OR
B, Xo—8, WYMLEmIBTFons, £ L TCEOMEML, FEFNENDEITIC
IDHEEISNTVLIEELHBFN ) F 25 20LBEIZIVERLERSL, ChSOEBFUED
WL, BRENCEFHREFNEREZOMTA2LICLD, ZOIESHEZHET LRI
S, M s, EFL (WHEZEE LTO%EE) #HBEICHWT, CLT (33 a=r—
a VICHTAEREERE) OBEANCEL, e RBEREL RIS O EERIEET
BHHTHA, CLT DEAICEH LT, LMORELFMT 281380 H 507, EBE
DFEENBIIHTHEEDE Z FRBBREITERLZDINDEZ, BELZVLBOLNATWS,
o T, TOWIETIE, EFL # %8345 HAANZEOTRENEIIN T E 2 HRiilr,
F & L T ‘meaning-based’ (CLT, T Iz2=hr—¥ 3 VIS AEEHITE) & ‘form-
focused” CTERFAEED) KHHELTHREL T I L LT 4, ZOmTIE, EEDN
VE, LWFERLTWEL DL, SFTHREBL CRAEFEENTLOBMOAREEZZERD
WCLTWwWa, LaL, £ENXCLTICHL, WELTWE LIS RWETYH, HfkkicH
BRERLTWAZELHLNICR B, LoT, CLT X, ZORNAEDIEMHIZHRE @)
WHEEIhE, BEOT V7 LB & o> THOSLBERIC, EEBEBA STV A
FEHEHI)F 2T L2OEBERBICBMLTE7200b0I2ILE ST, RETHENLZDD
EERBTHA). INHLEZHBICAN, WEDRMEIZH S 7 V7 #ED EFL HEF I,
(FFRBEICBVWTIHDZD 20T L)) BETOEBRELERDOEZF L OHOBEER
RREE LI CHEEIGEE L T LEND 5,



